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10. Summary
This is a short paper on Gakushuin’s position on English language learning and teaching in the 
Integrated Reforms in High School, University Education, and University Entrance Examination, 
which is currently projected by the Ministry of Education, Culture, Sports, Science and Technology. 
The reforms consist of three main reforms: High School Reform, University Reform, and Universi-
ty Entrance Examination Reform. The final report on the reforms was released on March 31st 2016. 
The new university entrance examinations will be introduced in the 2020 academic year. The 
purpose of this paper is to outline the reforms and the trend they set and to seek a better approach 
of dealing with the reforms by reflecting on the past and the present English language learning and 
teaching in Gakushuin.
1. The reforms
The former chancellor of Gakushuin Hatano Yoshio used to say that he was asked “Then what 
is your idea?” by his professor when he was a student at Princeton University, and his self-assured 
essay came back with “B−.” We heard this personal story at the 100th anniversary memorial hall in 
almost every ceremony, time after time. He also often said that he was told to memorize what he 
was taught at Gakushuin Boys’ Senior High School in Japan. He told us the story as a typical epi-
sode of Japanese education and encouraged Gakushuin students (maybe teachers as well) to nurture 
critical thinking rather than memorize what the teachers and textbooks say. A few years after that, 
the Integrated Reforms in High School, University Education, and University Entrance Examina-
tion is going to ask all the future students, teachers, and faculty members the same question. Osako 
(2016) symbolically called the Japanese students in the 20th century “students to memorize” and the 
ones in the 21st century “students to think.” 
It is difficult to define when the launching pad of the Integrated Reforms in High School, Univer-
sity Education, and University Entrance Examination was, but it is possible to say that the problem 
of deterioration of students’ scholastic abilities in 1999 and the PISAi shock in 2003 and 2006 in the 
context of the more relaxed education policy were the triggers of starting the reforms. 
The first action came from the consultation documentii from Shimomura Hakubun, Minister 
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of Education on August 28th in 2012. The project master planiii for the reform of the educational 
system in high school and university was compiled on the basis of the report of the Central Council 
of Education on December 22nd in 2014. 
The council of the reform of the educational system in high school and university was set up by 
the minister of Education, Culture, Sports, Science and Technology in order to consider specific 
measures for the report. The reform council held meetingsiv fourteen times between 2015 and 2016. 
The final report on the reform council was released on March 31st 2016.
The ministry ordinance on the new guidelines of university education reform will be executed in 
2017 and a“Prospective University Entrant Scholastic Abilities Evaluation Test [provisional name]” 
in place of the Center Test for University Entrance Examinations and the individual university en-
trance examinations will be introduced in 2021 (the 2020 academic year). The new test is supposed 
to evaluate intellect, decision making, and self-expression.
The Fundamental High School Scholastic Abilities Test [provisional name], a new test of meas-
uring fundamental scholastic knowledge and skills, will start as a trial in 2019 and be introduced on 
Table 1: Schedule of the high school-university education reforms
School academic year 2016 2017 2018 2019 2020 2021 2022 2023
New Course of Study
Fundamental High School Scholastic 
Abilities Test
University education reform
Prospective University Entrant Scholastic 
Abilities Evaluation Test
University’s individual test based on the 
reform
i PISA: Programme for International Student Assessment. PISA is an international survey aiming to evaluate edu-
cation systems worldwide by testing the skills and knowledge of reading, mathematics and science of 15-year-old 
students, provided by OECD (The Organisation for Economic Co-operation and Development) every three years, 
starting in 2000.
ii The minister of Education, Culture, Sports, Science and Technology consulted the committee of the Central Coun-
cil of Education in order to improve education in university and high school, and to brush up university entrance 
examination systems by enhancing the cooperation of high school and university on August 28th in 2012.
iii “On Integrated Reforms in High School and University Education and University Entrance Examination Aimed at 
Realizing a High School and University Articulation System Appropriate for a New Era (Report)”
iv The first meeting of the reform council was held on March 5th in 2015. The reform council held meetings fourteen 
times in total, and the last meeting was on March 25th in 2016.
3a full scale in 2023. The new course of study will start to be implemented in 2022. 
The main issues of the reforms consist of the following three areas: the high school education 
reform, the university education reform, and the university entrance examination reform. The key 
word of the three sub-reforms is the three attributes of scholastic performance, which are (1) acqui-
sition of knowledge and skills, (2) power of thinking, decision-making, and self-expression, and (3) 
attitude about learning with initiative and in cooperation.
“Active learning” is another key word of the reforms because those three factors are considered 
to be acquired by active learning in any stage of education.
2. High School Education Reform
There are three main points in the high school education reform. They are (1) system, (2) con-
tents, and (3) evaluation. The Ministry of Education, Culture, Sports, Science and Technology 
(MEXT) aims at a complete overhaul of government course/curriculum guidelines; the rapid and 
full implementation of proactive and cooperative learning and teaching methods called “active 
learning” and, the introduction of the “Fundamental High School Scholastic Abilities Test [provi-
sional name].”
The new education system in the high school education reform will focus on the improvement of 
the educational goal, curriculum management, and evaluation in a significant revision of the Course 
of Study. In the new Course of Study for senior high school education, new English subjects called 
Logic & Expression I, II, and III [provisional names] instead of English Expression I and II will 
be introduced. Students in senior high school will be expected to have some discussions, debates, 
negotiations, and presentations in order to improve their delivery performance. 
The volume of vocabulary in English will be changed in the new Course of Study. The present 
volume of English words is about 3,000. It will be 4,000~5,000 in the new standard. 
In order to acquire the three attributes of scholastic performance, “active learning” is encouraged 
to be introduced to classes as the prime contents of the new educational system. What MEXT wants 
the teachers to do in “active learning” is to become a facilitator, a planner, and a manager in addi-
tion to an instructor, a performer, and an examiner.
The “Fundamental High School Scholastic Abilities Test [provisional name]” will contain three 
subjects, Japanese language, mathematics, and English as a trial in 2019. The test will be conducted 
on a full scale, including all the compulsory subjects in 2023. The test will be used in order to 
measure the students’ academic performance in the new standards based on the three attributes, to 
polish the instructional techniques at school and educational measures of local governments.
43. University Education Reform
The university education reform has three policies: Diploma Policy, Curriculum Policy, and 
Admission Policy. In the diploma policy, each university has to specify the goal of education in 
the university, or the degree-granting conditions, which would include what kind of qualifications 
and abilities the students will enhance throughout their university education. “Bachelor Abilities,” 
which are expected to be grown when the students receive the bachelor degrees in Japanese univer-
sities, would be what the government wants university and college students to acquire by the time 
they graduate from the university or college. “Generic skillsv” would be one of the main abilities. 
The curriculum policy is to clarify the school curriculum, the educational contents, and the assess-
ment procedure in pursuit of the goal of the university education. The admission policy is to artic-
ulate clearly and concretely the scholastic abilities of the candidates and the screening measures of 
entrance examinations. 
Most universities have already set up and shown the three policies of their education on the offi-
cial websites. Those policies shown on the Internet reflect the characteristics of the universities and 
their faculties and departments, and their attitudes toward the reform. If the contents of the policies 
are stereotyped and just like those of anonymous universities and their faculties and departments, it 
shows those universities, their faculties, and departments have no uniqueness and appealing points. 
As a matter of fact, such universities lose their popularity among the candidates.
Matsushita (2015) says that “active learning” has been focused on in university education as a 
key to shift away from “teaching (lecture)” to “active learning” in Japan in the 21st century. “Active 
learning” has been spreading from university to elementary school and high schools along with the 
flipped classroomvi. However, spreading an educational method makes the essense of the method 
missing. Matsushita (ibid) introduces “deep active learning” and tries keeping the quality of “active 
learning.”
4. University Entrance Exam Reform
The Central Council for Education started a discussion on the reform of university entrance ex-
amination in 2012 and MEXT will launch the new examination system in 2020. 
The new test candidates of university enrollment will take tests that will measure their power 
of thinking, power of expression, power of decision-making, and their power of communication 
v those transferable skills which are essential for employability at some level for most (Kearns, 2001).
vi The Flipped Classroom Method inverts traditional teaching methods; instruction in class and homework at home. 
Instruction is delivered online so that students can watch the lecture at their own pace, repeatedly if they need. 
The students can deepen what they learn in the lecture at home with some activities in the classroom.
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entrance examinations also have some questions for the power of thinking, however, which are 
considered brainteasers that only top-level students can answer. In addition to that, the students are 
expected to learn four skills of English as a tool of communication. 
More than 30 years have passes since the theory of Multiple Intelligencevii was proposed by 
Gardner (1999), diversity of evaluation has been spotlighted. The reform of university entrance 
examination will also reflect the concept of diversities. The University of Tokyo started the entrance 
examination by recommendation for the first time in 2016. Seventy eight unique candidates such 
as winners of national and international science competitions and a piano competition passed the 
examination this spring.
However, in Japan, the deviation scores calculated by cram schools from the data of practice 
entrance exams has been emphasized extraordinarily. Based on the reflection of too much emphasis 
on the deviation scores, the new reforms will encourage the universities and colleges to evaluate the 
candidates of entrance examinations from multiple dimensions. 
Some non-governmental tests of English such as EIKEN, or Test in Practical English Proficiency 
and TOEIC®, or Test of English for International Communication, will have more power in order 
for the candidates to enter university because those tests can measure four skills of the learners; 
listening, speaking, reading, and writing, different from the current entrance examinations that 
measure only or mainly reading skills in the tests. Those who pass certain levels or scores in those 
tests will be treated as having reached the pass mark or be awarded full marks in the subject of 
English in the university entrance examination.
On the contrary, the present English tests in term examinations at high school, university, and 
university entrance examinations are focused on reading questions in many cases. However, native 
speakers of English teach English in English in class and test their listening skills in term exams 
and their speaking skills in oral interviews. More and more Japanese teachers of English try to use 
classroom English in class and introduce listening tests and oral tests in term examinations. The 
students are encouraged to listen to the material related to the reading material, to read English 
extensively, or to practice “Shadowing.” English discussion about the topic of the material and 
writing a short essay on the topic in English will improve their overall English proficiency and will 
raise the scores of these tests in the end.
vii Multiple intelligence has been modified for some time: Verbal-Linguistic intelligence, Logical-Mathematical 
intelligence, Spatial-Visual intelligence, Bodily-kinesthetic intelligence, Musical intelligence, Interpersonal intel-
ligence, Intrapersonal intelligence, Naturalist intelligence, Existential intelligence,
65. Three Educational Factors
The three educational attributes ((1) acquisition of knowledge and skills, (2) power of thinking, 
decision-making, and self-expression, and (3) attitude about learning with initiative and in coop-
eration) were provided for in the second clause of Article 30 in the School Education Act in 2007. 
It was originally enacted in elementary education, but it has been provisionally applied mutatis 
mutandis in junior and senior high school education. The three attributes have also gained recogni-
tion in university education. The admission policy of university should focus on the measurement 
of the three attributes that the high school students will cultivate throughout their high school edu-
cation. Each university is to evaluate the students from many sides and in an integrated manner.
6. Active learning
Active learning is not a new concept. Mizokami (2014) says that active learning has been used in 
a comprehensive manner in various kinds of academic fields. It was academically defined by Bon-
well & Eison in educational literature for the first time in 1991. According to some research (Bonwell 
& Eison, 1991), in “active learning,” the students read, write, discuss, or be engaged in solving 
problems more than just listen in class. They engage in such higher-order thinking tasks as analysis, 
synthesis, and evaluation. There is a tendency that the students prefer strategies promoting “active 
learning” to traditional lectures and many strategies promoting “active learning” are comparable to 
lectures in promoting the mastery of content but superior to lectures in promoting the development 
of students’ skills in thinking and writing.
Bonwell & Eison (1991) define “active learning” by saying that it involves students doing things 
and thinking about the things they are doing. They also list the characteristics as follows:
1. Students are involved in more than listening.
2. Less emphasis is placed on transmitting information and more on developing students’ skills.
3. Students are involved in higher-order thinking (analysis, synthesis, evaluation).
4. Students are engaged in activities (e.g. reading, discussing, and writing).
5. Greater emphasis is placed on students’ exploration of their own attitudes and values.
Tokyo Metropolitan Ryogoku High School has been grabbing the attention of those teachers 
who are interested in “active learning” and Flipped Classroom. The school does not have open 
classes in general but it is open to those teachers who want to visit and see their “active learning.” 
Yamamoto (2016) does not “teach” but facilitates the students “active learning” by grouping the 
students or putting the students into pairs and changing the pairs tens of times in class. He does talk 
7a little but views his students through a caring and cheery eye. The students keep talking in English 
in class. They learn English at their own pace and in their own way. 
7. PISA
Japan has participated in the PISA from the beginning, and was placed in the 2nd top group in 
reading, in the 1st top group in mathematics and science in the first year, but went down in 2003 and 
2006. The cause of the decline was called “PISA shock.” The government suffered from a sense of 
danger in Japanese education, which they thought they were No.1. The reason for the decline was 
considered to be a result of the process of a more relaxed education policy away from cramming, 
such as the introduction of the National Joint First Stage Achievement Test in 1979, the introduc-
tion of the subject “life environmental studies” in elementary school and the partial introduction of 
the five-day week basis in 1992, and the more relaxed education policy in the report of the Central 
Council for Education in 1996 and the implementation of the Course of Study with the more re-
laxed education policy in 2002. The Japanese government gave their attention to the educational 
results of Finland and started sending many researchers and educators to Finland. 
To coincide with this decline, the Japanese government started to plan the reforms of education. 
Although it is not known whether it was due to the process of planning the reforms or not, the re-
covery was found in 2012. Japan went back to the 1st top group in reading and science and in the 2nd 
top group in mathematics, surpassing Finland in every subject in the results of PISA in 2012. The 
fever of Finland’s education has been gradually going down before the start of the reforms. It has 
been reported that some other developed countries such as Germany and Austria also had a PISA 
shock as did Japan (Ito, 2010).
8. IB
The International Baccalaureate®viii (IB) was born from the desperate needs of those students 
who went to international schools all over the world and needed certain international reliable credits 
that would be approved by universities around the world about a half century ago. 
“The Japan Is Back Policy” was endorsed by the Cabinet in 2013 and the policy aimed to 
increase the number of the International Baccalaureate® (IB) schools to 200 in Japan. According 
to Osako (2016), the original idea came from the Interim Report of the Council on Promotion of 
viii IB is a non-profit educational institution offering four prominent programs of international education that are 
Primary Years Programme (PYP), Middle Years Programme (MYP), Diploma Programme (DP), Career-related 
Programme (CP). All those programs are to develop the intellectual, personal, emotional and social skills needed 
to live, learn and work in a rapidly globalizing world. It
8Human Resource for Globalization Developmentix. 
The Central Council for Education mentioned IB in the highlights of its Report on Integrated 
Reforms in High School and University Education and University Entrance Examination Aimed at 
Realizing a High School and University Articulation System Appropriate for a New Erax on Decem-
ber 22, 2014.
The Japanese government started the program for high school education called the “Super Global 
High Schoolxi” in 2014. Fifty six high schools were chosen as the Super Global High Schools in 
2014 and those schools started their own projects for five years. Another fifty six high schools start-
ed their projects in 2015 and another eleven high schools did so in 2016. The number of IB schools 
in Japan is thirty nine at present (2016/08/01). It might be difficult to achieve the goal of 200 IB 
schools in Japan by 2018, but if you add the number of the Super Global High School to that of the 
IB schools, it would go close to 200.
9. Non-governmental tests of English
MEXT had been saying that the “Prospective University Entrant Scholastic Abilities Evaluation 
Test [provisional name]” will include questions that can comprehensively evaluate the four skills 
and incorporate commercial qualifications and skill level tests. However, the latest official an-
nouncement on August 31st 2016 says that the measurement of English language for screening the 
university candidates will rely heavily on commercial test companies.
There are several non-governmental tests of English taken in Japan. In 1963, one year before the 
Tokyo Olympic Games were held, EIKEN started under the auspices of the Ministry of Education. 
The number of candidates in the first year was 37,663 and 15,259 of them passed the tests of the 1st, 
2nd and 3rd grades. The total number of candidates of EIKEN was 3,225,358 in 2015.
TEAP, or Test of English for Academic Purposes, was co-created by the Society for Testing 
English Proficiency, which is the creator of EIKEN, and Sophia University in order to measure four 
ix To increase the number of high schools at which students can acquire an International Baccalaureate at the time 
of graduation or high schools that will provide education that is equivalent to this to approximately 200 schools 
within five years. [MEXT]
x Moreover, when it comes to the sorts of qualities and skills that we are trying to foster, considerations will be 
made while continuously making reference to ways of thinking in regard to the cultivation of inquisitiveness, etc., 
seen for example in the OECD Key Competencies and the logical thinking and self-expression skills aimed at in 
the International Baccalaureate—in addition to reference to the aims and intentions of the Japanese Fundamental 
Law of Education and the School Education Act.
xi The Super Global High School Program aims to foster globalized leaders who will be able to play active roles 
on the international stage through education at high schools that contribute to this mission. Students will achieve 
goals such as awareness and deep knowledge of social issues, communication ability and problem-solving skills. 
(The official website opened by Senior High School at Otsuka affiliated by University of Tsukuba.)
9English skills necessary in university education in 2014. The results can be used to enter more than 
sixty universities in Japan (2016.08.24). The number of examinees taking TEAP was 13,126 in 
2015.
GTEC for STUDENTS, or Global Test of English Communication for Students, starting in 1998, 
measures the 3 skills of English language proficiency; Listening, Reading and Writing. They also 
serve a speaking test as an optional test. The basic aim of GTEC for STUDENTS is to measure 
the English skills for university education, going abroad for study, or the workplace. GTEC for 
STUDENTS has three difficulty levels: Advanced, Basic and Core. The examinees are to choose 
the most appropriate test level for their learning environment, and the score will be calculated on 
the same scale, regardless of the test level. More than 1,100 junior and senior high schools adopted 
GTEC for STUDENTS, and more than 730,000 examinees took this test in 2014. The “Official 
Score” of GTEC for STUDENTS was used by about 270 universities and junior colleges as part 
of the entrance criteria in 2014. GTEC CBT, or Global Test of English Communication Computer 
Based Testing was launched in the summer of 2014 in order to test four skills of English language 
proficiency.
The TOEIC® Program was conceived in Japan and created by a U.S. nonprofit test development 
institution called the Educational Testing Service (ETS), as a common global measurement of Eng-
lish skills. Since the first TOEIC Secure Program test was implemented in 1979, many companies, 
schools, and other organizations, as well as individuals, in some 150 countries around the world, 
mainly in Japan, have been utilizing the test as an effective way to raise the motivation to study, 
and as an opportunity to check the English skill levels of their workers and students. TOEIC® had 
had only listening and reading tests for a long time, but the ETS developed the TOEIC® Speaking 
& Writing Tests (S&W), which are delivered online, are valid assessments of a person’s ability 
to speak and write in English in the workplace. The TOEIC® S&W tests have been added to the 
TOEIC® product line to complement the TOEIC® L&R. 
The TOEFL® (Test of English as a Foreign Language) test was started by the ETS in order to 
measure the English language proficiency of non-native speakers of English mainly for academic 
purposes in 1964. More than 30 million people from all over the world have taken the TOEFL® 
test. The test scores are accepted by more than 9,000 colleges and universities in 130 countries. 
TOEFL® had also had only listening and reading tests for a long time just like TOEIC®, but the 
TOEFL iBT® (the Internet-based test) test was launched in 2005. The TOEFL iBT test measures 
the ability of listening, reading, speaking and writing skills and its combination to perform academ-
ic tasks and to use and understand English at the university level. 
The Cambridge English Language Assessment (Part of the University of Cambridge) has a 
history of over 100 years with an internationally high reputation. The Certificate of Proficiency 
in English was administered to three students in one London center in 1913xii, and the Cambridge 
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English Language Assessment offers multiple English language examinations at different levels and 
domains to more than four million candidates annually across 130 countries. 
10. Degree of knowledge
The root of the concepts of various kinds of abilities today is considered to come from the paper 
by McClelland called father of ‘competency approach’ in 1973 (Matsushita, 2010).
Yamamoto (2011a) mentions three stages that EFL learners experience in class. Table 2 shows 
the types of learning and knowledge. In the first stage, the learners will think they have learned 
certain English words or grammar items and have confidence in solving some questions about 
them, but cannot use them outside the classroom. The knowledge in this stage will be categorized 
into ‘declarative knowledge,’ or ‘knowing that’ (Ryle, 1949). ‘Conscious learning’ (Krashen, 1985) 
would be categorized into this stage. Ellis (2009) names it ‘explicit knowledge.’ Yamamoto (2006) 
finds that the wpm of the Japanese university students reading texts of high school is 57 wpm. Slow 
reading, around 50 wpm, will make it quite difficult to keep reading extensively. They spend more 
energy on identifying the meanings of words and phrases and analyzing the structure of the sentenc-
es and have difficulty in following the story of the text.
In the second stage, the learners have practiced using certain expressions a lot of times to learn 
by heart, and they think that they can use the expressions they learned in class, but in the same con-
text where they learned the expressions just like some fixed expressions in a fast food restaurant. 
Table 2: Types of knowledge, expert, learning, and use (Yamamoto, 2011, modified)
1st stage 2nd stage 3rd stage
I have learned it in 
class but cannot use it 
well.
I have learned it and can use 
it in class, but cannot use it 
properly in the context.
I can use it properly outside the 
classroom.
Ryle’s Types of 
knowledge knowing that knowing how
Types of knowledge 
(Hatano & Inagaki) declarative knowledge procedural knowledge conceptual knowledge
Types of expert 
(Hatano & Inagaki) inexpert routine expert adaptive expert
Conscious/uncon-
scious (Krashen) conscious learning
unconscious learning and auto-
maticity in the fixed context
unconscious learning and auto-
maticity in different contexts
Explicit/implicit
(Ellis) explicit knowledge
implicit knowledge in the fixed 
context
implicit knowledge in different 
contexts
xii The exam took 12 hours and all the candidates failed.
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They can use the expressions smoothly in class, but it seems difficult for them to use them in differ-
ent contexts. The product of this learning is called ‘procedural knowledge,’ or ‘knowing how’ (Ryle, 
1949). Ellis (2009) mentions that ‘implicit knowledge’ is procedural in the sense of the ACT-R and 
‘explicit knowledge’ is declarative.
In the third stage, the learners can use the expressions properly in the context they encounter after 
the training in a real setting of language use. Hatano & Inagaki (1983) name the product of this 
learning ‘conceptual knowledge.’ The learning style is unconscious or implicit in different contexts 
and the product of the learning is ‘implicit knowledge’ in different contexts. Hatano & Inagaki (1983) 
categorize the learners into three different levels. Those who are immature are categorized as ‘in-
expert.’ Those who possess procedural knowledge are called ‘routine expert.’ Those who possess 
conceptual knowledge are called ‘adaptive expert.’ 
11. English language learning, teaching, and testing at Gakushuin
Yamamoto (2014) sums up the history of English language learning and teaching in Gakushuinxiii. 
Gakushuin is one of the schools that have the longest history of English language teaching in Japan. 
Coming back to the present day, what is English language teaching in Gakushuin is like? Here 
are the English language teaching curricula and their contents in each school and university of 
Gakushuin.
11.1. Gakushuin Primary School
In Gakushuin Primary School, the 3rd graders started learning English. In the 3rd grade, the pupils 
are expected to get familiar with English. They enjoy singing English songs like Puff the Magic 
Dragon. From the 4th grade, English is learned as a school subject for building up their English 
communication abilities and raising awareness about creating the future of an international society. 
xiii Gakushuin has a long history of English language teaching. It is as old as the history of English language teach-
ing at school in Japan. Here is a brief review of the early stage of English language teaching in Gakushuin (Ono, 
1984). In 1877, ten years after the Restoration of Imperial Rule in Japan, Iwakura Tomomi, one of the noble men 
who made Japan open to the world, submitted a letter of establishment of a school for new nobility, which was 
the origin of Gakushuin, to the Tokyo government. In his letter, he mentioned that Gakushuin would hire native 
speakers of English at Gakushuin Elementary School and High Schools. Several famous teachers came to teach 
English to Gakushuin students. G.H. Verbeck, who worked for the Japanese government and translated AN OUT-
LINE HISTORY OF JAPANESE EDUCATION for the international exhibition of the 100th anniversary of the 
declaration of independence in Philadelphia, was a Gakushuin teacher from 1877 to 1878. Walter Denning was a 
researcher of Ainu language and was also the writer of “The Life of Toyotomi Hideyoshi.” He taught English in 
Gakushuin from 1888 to 1889. Anna C. Hartshone was the writer of “Japan and Her People” and a close friend 
of Tsuda Umeko, founder of Tsuda College. According to her “Japan and Her People,” she helped Nitobe Inazo 
write “Bushido” in English. She came to Gakushuin as an instructor from 1904 to 1906. Harold E. Palmer, who 
introduced the Oral Method to Japan, taught English in Gakushuin from 1922 to 1927.
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English communication abilities are practiced at a reasonable pace in small classes. At the end 
of the 6th grade they have a one-minute skit presentation about their school life in each class. The 
pupils reflect on their memories in school events such as school trips and school festivals in front 
of their classmates, their teachers, and some Gakushuin Junior and Senior High School teachers of 
English from Toyama and Mejiro.
11.2. Gakushuin Girls’ Junior High School
In Gakushuin Girls’ Junior High School, there are three types of English classes: the one for 
those students who have learned English at school, the one for those who have not learned English 
at school, and the one for those who have lived abroad. The number of students in the first two 
types is about 20 and 10 to 15 for returnees. 
Here is the detail information of English classes for the 1st year students. In the class for the 
English language beginners and the one for those who have learned English at elementary school, 
the students use the special English textbooks called “New Treasure,” which are widely used in pri-
vate high schools. They are to learn both English grammar and English communication, practicing 
English skits in the NHK radio English “Kiso-eigo 1,” and focusing on listening and speaking with 
the textbooks in the team-teaching class of a native speaker of English and a Japanese teacher of 
English. At the end of the academic year they hold an English skit contest to show their learning 
outcomes. 
In the returnee class, they have three lessons by native speakers of English, and two lessons by 
Japanese teachers of English a week. In the lessons by native speakers of English, the students are 
involved in activities like extensive reading, public speaking, and academic writing in grouping. 
They also have chances to do English presentations in class. In the lesson by Japanese teachers of 
English, they are expected to learn English grammar systematically so that they express their ideas 
and feelings precisely and widely with a textbook published in Britain or the US such as Grammar 
in Use (Cambridge University Press). 
11.3. Gakushuin Girls’ Senior High School
In Gakushuin Girls’ Senior High School, there are two major compulsory English classes called 
English Communication and English Expression and some elective English classes. The number of 
students in every class is about 20 or smaller. In the English Communication class, there are two 
different levels of courses. They are supposed to learn four skills of English; listening, reading, 
speaking, and writing.
In the English Expression class, there are three different levels of courses: Advanced, Interme-
diate, and Basic. In the Advanced course, a native speaker of English teaches English two hours a 
week. The goal of this course is for the students to write a research-based essay of 15 to 20 pages (A4) 
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in English and make an oral presentation of it with PowerPoint files. In the Intermediate course, a 
Japanese teacher of English teaches English one hour a week and a native speaker of English one 
hour a week. The students in this course are motivated to use English in speaking activities like 
an impromptu mock debate. In the Basic course, which is available only to the 1st year students, a 
Japanese teacher of English is in charge of the course two hours a week. 
The school also offers some elective English classes to 3rd year students such as Information in 
English and English Reader. In Information in English, the students employ information technology 
to learn English such as the Internet and some programmed learning. Gakushuin Girls’ Senior High 
School used to have a reading project in which the students in Gakushuin Girls’ Senior High School 
and the ones in Lakeside School, Seattle read the same textbook and exchange their reading logs 
and had some discussion via the Internet. In English Reader, they read longer stories than ones in 
the textbooks authorized by MEXT.
11.4. Gakushuin Boys’ Junior High School
In Gakushuin Boys’ Junior High School, there are two levels and five different types of English 
classes: Reader, English Conversation, Language Laboratory, English Class for Practice, and Elec-
tive English Class. The Level A course offers more difficult lessons than the Level B. The number 
of students in all the classes except the Language Laboratory class is around 20. 
In English Reader, the students are to learn English from ABC, and learn how to make messages 
and debate, using the authorized English textbooks. 
In English Conversation, native speakers of English teach English to the students, focusing on 
listening, pronunciation, and useful expressions. The students have a lot of chances to talk with the 
native speakers of English in class and can receive some help from the Japanese teacher of English 
when they need it.
In Language Laboratory, the students listen to English a lot, getting familiar to the sound and 
rhythm of English and practicing listening comprehension. The students also watch news, films, 
and listen to songs in English.
In English Class for Practice, there are two types of lessons. In the lesson of Level A, the stu-
dents read English newspapers or magazines for reading intensively and reading comprehension. In 
Level B, the students brush up their English reviewing what they have learned. 
In Elective English Class, there are ten lessons of various kinds of themes and such as extensive 
reading, reading aloud for listening, current English, travel English, screen English, communica-
tions skills, EIKEN, remedial class, and western culture and history.
As an extracurricular program, the students have a chance to talk with the exchange students in 
Gakushuin University. The junior high school students can also join in the international exchange 
programs of Gakushuin Senior High School such as welcome parties, workshops, and academic 
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skills lesson.
11.5. Gakushuin Boys’ Senior High School
In Gakushuin Boys’ Senior High School, there are four different types of compulsory English 
classes and six different types of elective English classes. The number of students in all the classes 
except three classes is 20 or smaller. 
The four compulsory English classes are English 1, 2, and 3, English Expression, English Com-
munication, and English class for practice. In English 1, 2, and 3, the students use the authorized 
textbooks, focusing on English comprehension and expression. In English Expression, the students 
use the authorized textbooks, focusing on English grammar and writing. In English Communication, 
native speakers of English teach English to the students. In the first year listening and speaking are 
stressed, and in the second year essay writing is stressed. In English class for practice, the students 
are to improve their English comprehension. 
The six elective English classes are Elective English Conversation, English 1a, English 2a, 
English 1b, English 2b, and English Project. In Elective English Conversation, the students are to 
learn English listening and speaking. In English 1a, the students read English books extensively, 
choosing books from more than 3,000 titles in the school library. They also make oral and written 
presentations about the books in English. In English 2a, the students are to improve their English by 
using various kinds of English resources such as films, novels, and newspaper. The internet resourc-
es are also used in class. In English 1b native speakers of English teach English to students in the 
beginner- intermediate level for the improvement of their vocabulary, grammar, reading and writing 
skills. In English 2b native speakers of English teach English to students in the upper intermediate 
and advanced level with English newspaper and magazine articles to form the basis of group dis-
cussions and essays. 
English Projects is a unique class in Sogoxiv. The class will be conducted 100% in English so 
students should either be comfortable with English or enjoy a challenge. The class will have discus-
sions on current affairs topics that are relevant to Japan. Students will be expected to carry out their 
own research on issues that they are interested in. They will have to write reports. There are some 
other unique Sogo classes such as Sports as Culture: Football and British Society, Reading English 
Lyrics, Learning History, Geography, and Language from World Heritage sites. Some teachers of 
other subjects also use English materials for reading in their elective classes. For example, a teacher 
of Social Studies uses some world-famous English books on political science like World War One: 
xiv The Period of Integrated Study aims to foster students’ ability and quality to find a theme, think, judge and solve 
a problem on their own and enable them to think about their own life, urging them to explore subjects with cre-
ativity and subjectivity and to solve problems through their own ways of learning and thinking. (The Section 2 of 
Chapter 3 in the report of Educational Reform for the 21st Century in the White Paper 2001)
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The Global Revolution and The Illusion of Peace: International Relations in Europe.
In addition to those regular classes, Gakushuin Boys’ Senior High School offers a seminar for 
academic skills that will help the students understand what they need when they go abroad for study 
in English speaking countries. The school also offers a workshop by a teacher from their partner 
school called St. Paul’s School, Maryland. The students can experience US private high school’s 
lessons such as math and philosophy, journalism, Shakespeare, US-Japan political issues, and 
gender study.
11.6. Gakushuin Women’s College
Gakushuin Women’s College has a tradition of teaching practical English as Yamamoto (2014) 
shows. According to the committee of compiling the history of Gakushuin Women’s College (2000, 
2003), teaching practical English was stressed from the beginning of the establishment of the Eng-
lish major in Gakushuin Women’s Junior College in 1950. The practical course was established as 
well as the courses of English literature and English linguistics. 
Gakushuin Women’s College has three departments: the Department of Japanese Studies, the 
Department of Intercultural Communication, and the Department of English Communication. The 
students in all the departments are expected to cultivate their communication skills in both Japanese 
and English, study a variety of cultures, and master the practical experience of traditional culture in 
Japan.
In the Department of English Communication, the four years of college life are divided into two: 
intensive language study including one half of the sophomore year at a Canadian University in 
the first two years and seminars on audio-visual media, intercultural communication, international 
economy, and development studies in English and Japanese.
Gakushuin Women’s College has two joint lectures in English via high-definition video- 
conferencing with the University of Lethbridge, Alberta in Canada. They are planning to double 
the number of lectures in five years. The college will start a program of double degrees with the 
University of Lethbridge. The students will have a chance to receive two different degrees from the 
University of Lethbridge and Gakushuin Women’s College. The college also want to increase the 
number of Gakushuin students who go abroad for study and to welcome exchange students from 
abroad in order to make the college more global.
11.7. Gakushuin University
Gakushuin Foreign Language Teaching and Research Centre is the hub of foreign language 
learning and teaching at Gakushuin University, superintending more than five hundred classes of 
ten foreign languages there. The center has two mottos on English language learning. One is to im-
prove the students’ English proficiency and to foster international human resources with education. 
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There are two types of English language classes; Intermediate and Upper. 
The center has a self-study room for foreign language learning, where the students can read 
thousands of English graded readers and some other foreign books and can watch film videos there. 
The faculty has two online English learning services called ALC Net Academy 2 and CASEC. The 
students can learn English anytime and anywhere. All the students entering Gakushuin University 
take the TOEIC IP in the beginning and two years later. The faculty is in charge of the students 
taking the TOEIC IP. 
The faculty also serves a special course called Intensive Course of English. The course is open 
to students in every department of Gakushuin except the Faculty of International Social Sciences, 
but the students have to earn a good mark in TOEIC® in April in order to take the course. In the 
course, the students are to take two lessons by native speakers of English; English Communication 
and Theme Study. In the former lesson, the students learn English comprehension and presentation 
skills, and in the latter they have lectures and exercise styles on various kinds of fields such as liter-
ature, culture, society, politics, economy, and science.
In Gakushuin University, there are several classes of specialized subjects taught in English in 
each department in addition to language classes. The Faculty of Law has some classes where the 
students read English articles and papers. The Department of Political Science has a special course 
called FT (Fast Track) Course. In the course, the students have more English classes specialized 
for the department and for TOEFL for two years. The students take special English lessons in the 
British Council, Japan for general purposes for 30 hours in summer and for IELTS for 30 hours in 
autumn, paid for by Gakushuin University. 
The Faculty of Economics has two special programs; the spring and summer Intensive Training 
Courses of English, and Evening Program for English. In the Intensive Training Courses, the 
students can learn English intensively with native instructors of English from famous English con-
versation schools at a low fee. In the Evening Program for English, the students can learn English 
conversation with native instructors of English from famous English conversation schools at a low 
fee, too.
The Faculty of Literature has eight departments; the Department of Philosophy, the Department 
of History, the Department of Japanese Language and Literature, the Department of English Lan-
guage and Cultures, the Department of German Studies, the Department of French Cultural Studies, 
the Department of Psychology, and the Department of Education. In each department the students 
can choose some classes where they have to read English papers and books except the Department 
of German Studies and the Department of French Cultural Studies. Those students in the Depart-
ment of German studies have to master German, and those in French cultural studies have to master 
French in the first place. However, there are some students who study for the teaching certificate of 
English. In the Department of Japanese Language and Literature, a half of the regular professors 
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have taught Japanese literature or Japanese language in foreign countries. They are active in teach-
ing Japanese to foreign people. A considerable number of those students who major in teaching 
Japanese as a foreign language go abroad to teach Japanese. In most cases they have to use English 
as a communication tool there. The students of the Department of English Language and Cultures 
are to learn English and American literature, the English language, cultures and societies in the 
English-speaking world, and practical English for international communication. In Department 
of Psychology, the students have to read a lot of English papers before writing their thesis. In the 
Department of Education, all the freshmen have to take the intensive course of English for ele-
mentary pupils in summer. The students in the Department of English Language and Cultures take 
courses of academic writing and presentation in addition to literature and linguistics. They can also 
take some classes of oral and written interpretation.
The faculty of Science has four departments; Physics, Chemistry, Mathematics, and Life Science. 
World-famous professors work in the faculty. The students have chances to attend international 
conferences, to make presentations in English there, and to work together with professors. 
Gakushuin University has a new faculty called the Faculty of International Social Sciences. The 
faculty has two goals for the students. One is to teach them practical English thoroughly. The other 
is to teach the methodology of social science to analyze various issues the global society encoun-
ters and to find a solution. The students are to go abroad for study for four weeks or more before 
graduation. According to the admission policy, the Faculty of International Social Sciences aims to 
develop students’ ability to apply the approaches and techniques of the social sciences—specifically 
law, economics, business management, area studies, and sociology—to analyse and understand the 
issues and phenomena of international society from a broad perspective and also aims to facilitate 
the development of students’ skills to share information and ideas in English.
Gakushuin University also has a foreign language program called Chat Room, where the students 
can use foreign languages other than Japanese with the exchange students coming from overseas.
11.8. Two English Programs in Gakushuin
Yamamoto (2014) reviews the history of the two English programs in Gakushuinxv. Gakushuin 
has been a pioneer of introducing English language programs and has had excellent English 
teachers. No other educational institution has such English language programs for the students in 
xv The mother of both English language programs in Gakushuin is considered the working group on English lan-
guage teaching in the Gakushuin promotion committee of educational continuity. The working group was estab-
lished in the committee in order to draw up a plan of a unified curriculum from elementary school to university 
for English language teaching in 1988, when the working group on Japanese language teaching in Gakushuin was 
also established. Both working groups aimed to enhance not only the students’ language abilities but also their 
academic skills in Gakushuin.
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elementary school, junior and senior high schools, college, and university as Gakushuin has for dec-
ades: the Gakushuin Kasumikaikan English Seminar and the Gakushuin English Language Training 
Course. There used to be a group called English Working Group, or “Eigo Sagyo Bukai,” which 
envisaged the creation of the English Language Center in 1992, which was realized as the Women’s 
College’s Language Center in 1994.
The group started the Gakushuin English Summer Seminar with excitement and the Women’s 
College’s Language Center started the Gakushuin English Language Training Course. The 
Gakushuin English Summer Seminar was created, aiming for educational continuity, focusing on 
oral/aural English language learning in Gakushuin in 1989. In the following year, the name of the 
seminar was changed into the Gakushuin Kasumikaikan English Summer Seminar due to the finan-
cial support from Kasumikaikan. 
12. Discussion
12.1. About knowledge
The volume of English vocabulary will be changed in the new Course of Study. The present 
volume of English words is about 3,000. It will be 4,000~5,000 in the new standard. The more 
vocabulary you have, the better command of English you have. However, the power of vocabulary 
does not always come from the number of words you memorize. The depth of knowledge in vocab-
ulary also counts. Advanced learners should increase the size of their vocabulary, but elementary 
and intermediate level learners should use the limited size of vocabulary they memorize in better 
ways. Fundamental English verbs such as ‘have,’ ‘take,’ ‘get,’ ‘make,’ ‘come,’ and ‘go,’ and func-
tional words like prepositions and pronouns should be manipulated properly. Charles E. Ogden 
created Basic English as an international auxiliary language and Richards promoted it in Asia in 
1930. The size of vocabulary is just 850 and the beginners of English language learning can easily 
memorize them all, but it is difficult to use them in proper ways.
The Japanese learners of English are considered to be rich in vocabulary and know English 
grammar well due to the training of intensive reading. Students at school are drilled to memorize a 
lot of words and grammar, and trained to translate from English to Japanese or vice versa. However, 
they feel uneasy when they read English without confirming its translation in Japanese. It seems 
even difficult for them to read English textbooks that are for those who are two or three years junior 
to them. Yamamoto (2003) finds that 12th graders feel it difficult to read English textbooks for 8th 
graders if they are not allowed to access the Japanese translations. It will be very difficult even 
for university students to read high school textbooks for 10th graders smoothly for half an hour 
(Yamamoto, 2011).
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12.2. Three factors of scholastic performance
In the goal of high school, the students are expected to acquire the three factors of scholastic per-
formance. They are to learn enough knowledge and academic skills for further study at university or 
for application in society, thinking deeply and being motivated to learn with initiative and in coop-
eration. The problem is that we have a “foreign language effect” (Takano, Noda, 1995) when we try 
to talk about a complicated issue because of a temporary decline of thinking ability during foreign 
language processing. The foreign language itself will disturb deep thinking. It may be difficult for 
high school students (and probably most undergraduate students as well) to think deeply and talk or 
discuss an issue in English.
12.3. About tests and 4 skills
The non-governmental tests of English language proficiency will have more power when the can-
didates try to enter university because the governmental reforms will encourage all the universities 
and colleges to test four skills of the candidates and the non-governmental tests can measure four 
skills of the learners, different from the current entrance examinations that measure only or mainly 
reading skills in the tests. If you pass certain levels or scores in those tests, you will be treated as 
having reached the pass mark or attaining full marks in the subject of English in the university en-
trance examination.
Mastering four skills is better than two skills in English language learning as a matter of fact. 
However, it is not as easy as people in general think. There are some problems in the educational 
environment and testing. 
The average class size in Japanese junior high schools is 32, which is larger than the OECD aver-
age (2010), which is 23. It is much larger and less suitable than in other developed countries such as 
the US and most European countries. You cannot find a class size of more than 30 students in the IB 
course. If you really want to complete the ambition of the reform for global standards, imitating the 
goal of the IB course, you should make the class size conform to global standards.
The commercial tests above have been a major role of English language learning that the teachers 
of English cannot do individually. Those tests have been created by a lot of researchers and special-
ists of English language and testing based on a numerous amount of data from the results of tests 
taken by an infinite number of examinees. Reading tests and listening tests have a history of more 
than half a century. However, speaking and writing tests had not been introduced in the TOEIC® 
and TOEFL® test due to the difficulty of testing abilities of speaking and writing. They have just 
started those speaking and writing programs recently. 
There is no doubt that they serve as the best methods of measuring the candidates’ abilities of 
speaking and writing at the present stage. However, we teachers and learners of English language 
need to know that tests are tests and there is a limitation of measuring the abilities of English 
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language. For example, it will be difficult to write their own ideas honestly. If you think about the 
writing task seriously, it will lead to more time to think and less time to write in the writing exami-
nation. The candidates may think it best to take less time to think and more time to write, and they 
may write in a stereotypical way. It would be difficult to give high scores to those candidates who 
write a very interesting story with many mistakes in vocabulary, grammar, and the writing structure. 
Backwash, the effect of testing on teaching and learning, can be harmful or beneficial (Hughes, 
2003).
Uchida (2016) criticizes the backwash of essay writing to say that the students may lose the sense 
of reverence for the people who read their writing by thinking that the testers may give good scores 
if they write this or that in a ‘safe way,’ which may not be what they really want to write. He thinks 
it a haughty attitude toward the people who read it. He believes that a good essay is written not by 
compromising yourself to appeal to the people who read it but by wording it carefully so that you 
can send the message to ‘others inside yourself.’
13. Roles of teachers of English at Gakushuin
In term examinations at school, what the teacher teaches their students in class such as English 
words, phrases, expressions, and grammar are tested in many cases, so the students tend to choose a 
strategy of memorizing them all just before the examinations. The proficiency of English language 
the teachers teach their students in class may not be tested because of the difficulty in making prop-
erly. We need to be conscious about the quality of knowledge shown in Table 2.
It is true that four skills of English should be taught and in a balanced manner. It is better to use 
more classroom English in class. However, it does not mean that teaching and learning English 
grammar should be abolished. Underwood (2012) says it is now generally acknowledged that 
explicit attention to grammar, though not affecting the sequence of acquisition, is clearly beneficial 
to its rate of learning and should not be ignored, referring to Ellis (2001) and other researchers. The 
2009 Course of Study also says that (English) grammar should be taught in a way to support com-
munication and in a way that it is integrated into language activities. (Underwood, 2012).
English grammar should be integrated in listening, speaking, reading, and writing, especially in 
academic contexts. We make a prediction based on the knowledge of English grammar when we 
listen and read English fluently. We try guessing what the speaker says when the speaker’s voice is 
small or unclear or there are some noises and we cannot catch some words in the talk with the use 
of English grammar. The point is that we should not struggle with minor details of English grammar 
but be dedicated to acquire the core of English grammar such as word order and nesting structures 
and learn it as a creative tool of human beings.
According to the latest image of radical strengthening of foreign language education by MEXT, 
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the purpose of English teaching and learning in elementary school is, for example, to nurture the 
fundamental English communication proficiency through the fosterage of listening and speaking 
and readiness to read and write English, using basic formulaic speech to talk about the pupils’ fami-
lies and themselves, learning 500~700 words. 
In Gakushuin Primary School, a considerable number of pupils have an experience of living 
abroad with their families, going to local schools in English speaking countries and international 
schools in non-English speaking countries. Their English language level is close to high school stu-
dents, university students or more. On the other hand, there are many pupils who just start learning 
English in class. One answer to the problem of different levels of English proficiency among pupils 
can be the use of Leveled Readers and Graded Readers for reading English extensively. Each pupil 
can choose English books based on their English language proficiency and preference. 
The latest image of radical strengthening of foreign language education by MEXT says the pur-
pose in junior high school is, for example, to read a short article of an English newspaper, to watch 
an English news program, and to tell or write the outline of the story to others. The junior high 
school students are to communicate with each other by expressing their ideas and feelings about 
their familiar topics. The purpose in senior high school is, for example, to read a certain length of 
newspaper articles rapidly and extract their needed pieces of information from the articles, and to 
research various kinds of topics of current and social problems, discussing the issues with other 
students and making a presentation on them in English.
In Gakushuin high schools, their present policies are considered to fit the reforms to a satisfactory 
extent. Realistically speaking, learning the foundation of English language such as English vocab-
ulary and grammar is essential to acquire the four skills. Some English classes have oral English 
tests such as interviews, recitation, and reading aloud at present. For the past two years they held a 
recitation contest in first grade. We may be able to increase more oral tests in other classes. 
Gakushuin Boys’ Senior High School holds the entrance examination. The English language test 
has reading, listening, and writing (essay writing) sections. We may be able to have an oral test 
about what they write in the essay writing section in the interview time after the paper test if we 
think we need it.
Gakushuin Boys’ Senior High School and Girls’ Senior High School have the students take two 
placement examinations for entering Gakushuin University and other universities by recommenda-
tion. The English test consists of listening, reading, and writing sections in addition to vocabulary 
and grammar sections. In the writing section the students are to write a short essay of about 100 
words on a given theme. If we want to add a speaking section, we may be able to have the students 
make a speech based on their writing after the paper test. Honestly speaking, the 100-words essay 
is not enough. It would be better for the students to write an English essay with about 500 words or 
more. It would be better to introduce a recitation test with the script of a famous speech such as the 
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ones of Martin Luther King Jr., President Obama, and Steve Jobs. The famous speech by Chaplin in 
the Great Dictator also meets the need.
In order to prepare for taking non-governmental English language tests, it would be better to 
introduce some online English learning services as ALC Net Academy 2 and CASEC in Gakushuin 
University so that the high school students can learn English anytime and anywhere as well.
Gakushuin Women’s College has been playing a leading role of teaching and learning English 
practically. At present the college is the most open to the world in Gakushuin. Two lectures in 
the college are jointly run in English with the University of Northern British Columbia. A double 
degree program will start soon with this Canadian university. It is hoped that these kinds of online 
teaching and learning programs will increase in number in the whole of Gakushuin. It is also the 
place where the English Language Teaching Center was established in order for all Gakushuin 
schools to reflect the history of teaching English in Gakushuin and to create the future plan of 
teaching and learning English at Gakushuin. The center has organized the Gakushuin Kasumikaikan 
English Summer Seminar and the English Language Training Course for more than twenty years. 
Both programs can be considered a symbol of the educational continuity of Gakushuin.
Gakushuin University and Gakushuin Women’s College should make English language tests for 
entrance examination to measure the proficiency of English fundamental to university education 
with which the freshmen can start their university life smoothly and actively. The standards and 
contents of those tests in each faculty of Gakushuin University and Gakushuin Women’s College 
should be different based on its admission policy. Gakushuin Foreign Language Teaching and 
Research Centre has a role of focusing on the preparation of entrance examinations. 
Gakushuin University offers some excellent online English language learning services to the 
students. However, many students do not seem to use the services. The university should encourage 
the students to use the service more. There are some good ways to solve this problem. First, it is 
better for the students to be able to access the services more easily. It takes several stepsxvi for the 
students to reach the website of those services on the Internet. The use of the services will become 
easier to access if the service site is on the top page of the university. Second, we may be able to 
create some online English language classes that will offer certain credits to those students who 
keep learning English through the online learning for 20 hours or so for two or three credits.
Gakushuin now has several English language programs and short-term study abroad programs 
in addition to the two English programs, and another foreign language center called the Foreign 
xvi If you want to go to the website of the online English language learning services in Gakushuin University, you go 
to the main site of Gakushuin University first. Then go to “Research,” and then go to “Foreign Language Teaching 
and Research Centre,” and you will find “ALC Net Academy 2” and “CESEC” on the page of Foreign Language 
Teaching and Research Centre.
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Language Teaching and Research Centre in Gakushuin University in addition to the Language 
Education Center in Gakushuin Women’s College. We need to get an overview of the current state 
of English language education in totality. We need to know what educational role each program and 
facility has and how we can establish a cooperative mechanism among them.
14. Conclusion
This is a short paper on Gakushuin’s position on English language learning and teaching in the 
Integrated Reforms projected by MEXT. It is true that we need to reflect on our methods in some 
degree, but Gakushuin has had a major role in teaching English language since the dawn of the 
Meiji Era. It is as if the present reforms followed what Gakushuin has done. Some excellent online 
English language learning services and some joint lectures in English via high-definition video- 
conferencing are open to the student in the universities in line with the times. Unfortunately, it is 
difficult to say that a large number of students come to Gakushuin in order to improve their English 
abilities. However, English language teaching and learning in Gakushuin is worth appealing. Of 
course we also have to cultivate our potentiality more and more so that all Gakushuin students can 
improve their English performance more effectively and conveniently. Model cases can be found in 
the English Training Course and the Kasumi-kaikan Gakushuin English Summer Seminar held in 
Gakushuin Women’s College. In both programs, students of different grades learn English together 
there based on their levels of English language proficiency or the purpose of learning English. 
The mother of those two programs is considered the working group on English language teaching 
in the Gakushuin promotion committee of educational continuity established about 30 years ago 
(Yamamoto, 2013, Yamamoto 2014). It is about time we establish another working group on Eng-
lish language teaching in Gakushuin.
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